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should be led to understcind thut reading 
is thought-getting and that for him reading 
is a pleasurable and useful experience. If 
he is hampered by the inability to recog- 
nize words, however, he may become dis- 
couraged and he will not be able to con- 
tinue to read for thought. By frequently 
seeing words in meaningful situations he 
will gradually build up a reading vocabu- 
lary. He will soon need some help, how- 
ever, in figuring out new words for him- 
self. Picture clues, context clues, and word 
configuration will assist him in becoming 
more independent in recognizing new 
words. Eventually each child should de- 
velop independent methods of attacking 
new words. 
In this article no attempt will be made 
to discuss further the problems involved in 
beginning reading. The splendid manuals 
which accompany some of the new readers 
will be helpful to the first-grade teacher 
who is looking for assistance in teaching 
reading. There are also numerous books 
and articles on reading, many of them 
offering excellent ideas for the first-grade 
teacher. Many attractive children's books, 
too, have been placed on the market during 
the past few years, thus making it easy for 
the first grade teacher to find suitable ma- 
terial for children at any stage in reading. 
The important thing for the teacher to do 
is first to study the child, and after deter- 
mining his readiness for reading, to help 
him grow naturally and gradually, eventual- 
ly becoming an independent reader with a 
keen interest in reading and a great love 
for books. After all, that is the goal 
teachers are striving to reach in reading, 
regardless of the methods they use in at- 
taining that goal. 
Mary Evelyn Watkins 
A well-known analyst of retail sales 
points out that women spend 85 cents of 
every dollar. Such a wife is a jewel. So 
many spend $1.37.—Detroit News. 
THE GROWTH OF AN ACTIVITY 
PEG PRICE tapped the toe of her 
black patent leather pump nervously, 
as she regarded the minute hand of 
her watch. That ever-increasing fear so 
dampened her spirits and upset her mind 
that it was impossible for her to rehearse 
the speech so carefully prepared. 
What was there to be afraid of, anyway? 
Wasn't she amply prepared? Wouldn't her 
experience of student teaching in the 4B 
grade at Main Street School be of some 
value in this interview? Hadn't her super- 
visor helped her to develop a philosophy 
of education which was almost fool-proof. 
Without warning, Peg's train of thought 
was interrupted by the appearance of a 
sinister looking figure, all bushy eyebrows 
and bay-window. "He couldn t be, please 
don't let him be the superintendent," 
breathed Peggy to herself. 
There was a rushing of air as he passed 
her and banged through the door, marked 
"Private—Superintendent McGill." 
As she waited, there came a determina- 
tion to show this man how his views on ed- 
ucation were a bit antiquated. "How is it 
possible for anyone living in a changing 
civilization to keep the same point of 
view?" thought Peg. "Progressive educa- 
tion has so much to offer. The experience 
of reading the book Hitty, Her First Hun- 
dred Years, and the numerous activities 
which grew out of it, down at the Main 
Street School, would certainly provide an 
excellent example of what progressive ed- 
ucation and creativity can do toward the 
development of the whole child." 
Five minutes of tense waiting, and then 
the chilly voice of the secretary broke the 
strained silence. "You are Miss Price? 
she queried. 
"Yes, I am," replied Peg weakly. 
"You may come in," suggested Miss 
Snead, the secretary. 
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This office reflected the man's personality. 
It was cold, drab, and gray. There he sat 
behind his desk, which acted as an im- 
penetrable wall. His glance took in every 
bit of her costume. She was glad she had 
worn that natural nail polish, and a con- 
servative hat, instead of her doll hat that 
did things to most people. This man was 
beyond doing things to. The word glamour 
•was probably not in his dictionary. What 
was it that Dr. Hounchell had said about 
dazzling people? 
Almost before she was seated, he began a 
rapid fire of talk that would indicate that 
his time was limited. 
"Miss Pittman," he began, "I have a rec- 
ord of your standing at Madison College. 
The recommendations have been satisfac- 
tory enough. Still, there are so many other 
things worthy of consideration. For in- 
stance, will you be able to direct the Glee 
Club, teach art, coach the basketball team, 
and help with dramatics ?" 
What was the man looking for? One 
would need diversified knowledge and tal- 
ent to fill a position like that. Then Peg 
remembered what her organ teacher had 
once said about taking a chance at some- 
thing you weren't sure about. She an- 
swered Mr. McGill's question in the affirm- 
ative. 
Then, at last, came the question which 
was uppermost in her mind, and one which 
was of vital importance to her. Mr. McGill 
asked, "What is your opinion of this new 
progressive education ?" 
Peg began in a clear voice. "I believe 
that this new method of education is the 
one in which the whole child is most com- 
pletely developed." 
Mr. McGill became more informative. 
"For years I have been fighting anything 
that was a complete change from the old 
form of teaching the fundamentals of ed- 
ucation. However, I am forced to change 
my point of view. I am able to secure only 
progressive teachers to fill the vacancies 
which are created, for one reason or an- 
other, in my school system. Still, I am not 
exactly convinced that this method is 
working, and I doubt seriously that you 
will be able to erase those suspicions." 
Peg opened her brief case and took out a 
few pictures. "Mr. McGill," she offered, 
"I have an unlimited amount of time in 
which to give you evidence that progressive 
education is, in many cases, accomplishing 
its aims. Could you give me a bit of your 
time? I know you are quite busy." 
He consented, and so she began. "Last 
fall I was a student teacher in the 4B grade 
om the Main Street School, under Miss 
Jane Eliason's guidance. 
"To me, the teaching profession had al- 
ways appeared to be one accompanied by a 
great deal of hard work and a very small 
salary. However, since I have been work- 
ing with a creativity program, I have found 
that working with children is exciting, and 
affords other compensations than money. 
"It is observing the development taking 
place through this program that gives one 
such satisfaction. Every child has the seed 
planted within him, but often the adult 
plucks the bud, or destroys the root, and 
the flower which might have bloomed to 
shower its fragrance on the world has gone 
to return no more. 
She didn't realize how rhapsodic she was 
becoming. Mr. McGill was about to inter- 
rupt, but smiled and didn't. 
Peg continued, "Let me tell you about 
an activity program which was motivated 
by listening to the book Hitty, written 
by Rachael Field, and illustrated by Dor- 
othy Lathrop. The story is told that these 
two had seen a little doll in the window of 
an antique shop which they passed oc- 
casionally in Greenwich Village. Both were 
interested in the doll. Finally, Miss Field 
wrote a story of the doll's life and adven- 
tures, and Miss Lathrop drew the illustra- 
tions. When the story was completed, both 
wished to buy the doll, but neither wanted 
to stand in the other's way. At last, Miss 
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Lathrop bought her and presented her to 
Miss Field as a gift. 
"A copy of this book made its appear- 
ance in the fourth grade. We began to 
read it. It was the second book which had 
been read, the other having been The Five 
Little Peppers, which was the children's 
choice. The children and teachei take turns 
in selecting the books to be read. The books 
which the children bring are not always 
particularly well written. Our method of 
selection insures against the omission of the 
better types of children's literature. When 
the book Hitty was introduced, the chil- 
dren soon began to show signs of interest. 
Mr. McGill interrupted, "What has this to 
do with the new education?" . 
"It has everything to do with it. For ex- 
ample, take the activities which arose as a 
result. At the very first they were eager to 
learn a bit about the lives of Rachael Fiela 
and Dorothy Lathrop. Later on, we read 
passages which referred to Charles Dickens 
and John Greenleaf Whittier. The student 
teachers looked up information concerning 
these two authors, who were formerly un- 
known to the children. 
"Hitty, in her lifetime, traveled in many 
parts of the world. The children decided 
that it would be nice to make a map show- 
ing the places she visited. Miss Miller, an- 
other teacher, drew a map of the world, 
showing only the boundary lines of the con- 
tinents. Before the places were located, the 
group decided they wanted a borden design 
around the map. Here they ran into diffi- 
culty. 
"In Art class, "the boys and girls were 
working on designs to be used on the map. 
It was near Hallowe'en, and naturally some 
of the designs carried out a Hallowe'en 
motif as to line and color. Only a few dis- 
played ideas derived from the book. The 
children were allowed to vote as to which 
design they preferred. The one with the 
most color attracted their attention, and so 
the Hallowe'en design received the largest 
number of votes. It was impossible to use 
this design on the map. Yet it was the 
children's choice. What was the solution 
to this problem? Finally, the teachers had 
some discussion of the winning design and 
the one next in preference. They pointed 
out that the design which did not win had 
possibilities, because its subject was related 
to the book. When a re-vote was taken, the 
design which had seemed most desirable to 
the teachers won. The border of this de- 
sign was composed of a chain of anchors. 
It was Fred Fishback's idea, and he applied 
the border to the map with blue crayon. 
"Since Bill May prints rather well, he 
was given the job of locating on the map 
the places which Hitty visited. This activ- 
ity correlated art and geography. Bill 
found it necessary to consult his geography 
book before printing the map. 
"After the printing was completed, the 
boys and girls began to draw pictures to 
illustrate the means of transportation which 
Hitty used. All the pictures were drawn 
free hand, cut out and traced on the map. 
We looked up information concerning the 
types of vehicles used in Hitty s day. Since 
Hitty lived for a hundred years, the map 
had to show the development of trans- 
portation over a hundred years. 
"When Hitty was very young, she took 
a trip on a whaling vessel to the south seas. 
Elizabeth Nusbaum drew the vessel which 
was used on the map. The whales that 
Martha Aldhizer drew were quite realistic 
looking, 
"When my teaching period was complet- 
ed, James and Vernon were working on 
trains and stage coaches to represent the 
ones which Hitty rode in." 
Mr. McGill began to speak. "This all 
sounds like an ideal situation, he said, but 
aren't there other pupils besides the ones 
you have mentioned? What activities did 
they participate in?" 
"Certainly," Peg continued. "Each child 
had an opportunity to take part in some 
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activity. The purpose of creative education 
is to develop each child physically, mentally, 
emotionally, and spiritually. Every individ- 
ual has a language of his own which he 
speaks out of his heart. 
"It was impossible for everyone to work 
on the map, and fortunately some preferred 
other activities. 
"Billy Fitzwater carved Hitty out of 
wood. Legs, arms, and head were carved 
separately from the body. At first Billy 
used nails to attach the parts of the body; 
then he discovered that the nails were split- 
ting the wood. He began to look for some 
other means of holding the parts together. 
When I left, he had not found a solution 
to the problem. He and the teacher will 
continue to try different methods until they 
find one that is satisfactory. 
"Peggy, Sue, Janice, Agnes, and Martha 
made the clothes for Hitty. Their mothers 
gave them old scraps of material to use. 
This activity correlated sewing and art." 
"Is everything you teach correlated with 
other studies?" asked Mr. McGill. 
"Indeed it is," Peg replied. "A subject 
loses most of its value when it is isolated." 
She continued: "The children partici- 
pated in a contest, sponsored by Saks Fifth 
Avenue, for the cover of their Spring cata- 
log. Elizabeth's idea for her picture came 
from the book Hitty. She drew the scene 
of the whaling expedition. I have the pic- 
ture here." 
"Is this her conception of the scene?" 
asked Mr. McGill. 
"Most certainly. The new school assumes 
that the child is endowed with the power 
to express himself, and that this innate 
capacity is immensely worth cultivation. 
Every child is a potential artist and should 
not be required to live by some one else's 
patterns. If we realized this, children would 
have more confidence in us. We regard the 
child who has conformed to pattern as the 
most successful; we should receive the cre- 
ative product with appreciation and respect, 
not with storm and disappointment. 
"Let me tell you more about Elizabeth's 
picture. She developed it in her own way. 
1 acted as a guide, and offered the neces- 
sary suggestions." 
"What were they?" 
"Oh, suggestions regarding color, har- 
mony, line, and perspective. A child may 
become familiar with art principles through 
experience with one picture. She will re- 
member these principles for a longer period 
of time, since she has had this experience. 
This is what Dewey calls 'learning by do- 
ing.' If we had merely had a discussion of 
this, the ideas would not have made as last- 
ing an impression. 
"Now, Mr. McGill, have I proved my 
point?" 
"You can't expect an old man to change 
his point of view in so short a time, but I 
mean to give it due consideration. The pro- 
gram sounds ideal. But have you accom- 
plished the aims, and the attitudes that the 
new curriculum speaks of?" 
"That is easily seen as an outcome of this 
activity. Through listening to the book, 
they learned how to listen well. They de- 
veloped an appreciation of books by good 
authors, and became acquainted with other 
writers. 
"The children, through sewing, drawing, 
and woodwork developed an appreciation 
of the beautiful. 
"As the children worked together, they 
learned to be co-operative, and to respect 
the opinion of others." 
At this point, Miss Snead, the secretary, 
opened the door to remind the superin- 
tendent of an important engagement. 
"You will excuse me?" he asked. 
"Surely," Peg replied. "Still, you haven't 
given me your reaction to all this. I am 
very much interested." 
What was this? Was he actually smiling, 
this Mr. Fuzzy Eyebrows who could have 
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passed for Grumpy any day? He was 
beaming. Then he began to speak while 
Peg listened weakly. 
"All I have to say is this: If an activity 
of this sort will work in your school so 
successfully, it should work to some degree 
in my school. With you in our school sys 
tem next year, we should learn much about 
progressive education." 
With that he was gone. Peg sank weakly 
into the nearest chair. Did he mean that 
she had the job? Evidently, he did. 
Slowly she said to herself, "The- creative 
spirit is something more than a product in 
clay and canvas. It is dancing, rhythmic 
living, a laugh, a flash of the mind, strength 
of control, swiftness of action, an unwrit- 
ten poem, a song without words. It is life 
adding its invisible cells to more and abund- 
ant life. It's my job to set this spirit free. 
Margaret Pittman 
DEMOCRACY IN EDUCATION 
A statement of applications of the 
DEMOCRATIC CONCEPTION IN EDUCATION 
WITH SOME REMAINING GOALS TO BE 
ATTAINED AND DIFFICULTIES TO BE 
OVERCOME 
LT NIVERSAL education is a pretty 
" large order. The ideal of educat- 
ing all the children, even when stat- 
ed in terms of the product wanted, leaves 
much of the outline to be filled in practi- 
cally. During 300 years much has been 
settled, but much remains to be worked out. 
It goes without saying that the schools must 
themselves be democratic, for men do not 
"gather grapes of thorns nor figs of 
thistles." Democrats are not produced by 
autocratic institutions. Formal education 
in the schools should be but the beginning 
of a life of usefulness by each pupil. The 
practical shaping of popular education is 
difficult. Is America equal to the task so 
bravely and hopefully launched? 
I. The Democratic Ideal Shapes Education 
Government by the people has always 
been more of an ideal than a reality. Edu- 
cation of and for all the people has here 
been more nearly attained than elsewhere. 
Thomas Jefferson warmly sponsored the 
cause of the people both in government 
and in education, but examination of his 
plan for education in Virginia makes it 
clear that all the children of the poor, ex- 
cept one for each school, would grow up 
with only three short years in a one-teachei 
school. Even all but a few of the chosen 
poor were to be rejected as rubbish in 
another year or two. After America s 150 
years of national existence, it is a truism 
to state the proposition that an educated 
electorate is the very cornerstone of any 
democratic structure. It also seems a sound 
proposal that educational procedures should 
be carried out through agencies that operate 
along democratic lines, by policies that con- 
tribute to turning out a democratic product. 
Some points related to the democratic ideal 
are here indicated. 
1. Each person will have all the educa- 
tion he can get and take. The public will 
provide schooling for all, for as many years 
and along as many lines as practical. The 
cost is thought of as an investment, not just 
an expenditure. The individual will go 
through the school that is common for all as 
far as his ability will carry him, and along 
lines of preparation he can succeed at and 
later use, unless other forces require efforts 
along less useful lines. Only the factors of 
the public's ability to pay and the individ- 
ual's ability to do the work will limit the 
extent of the educational enterprise, until 
the taking up of adult duties. With mil- 
lions of adults unemployed, there is no 
great demand any more that youngsters be- 
gin work early. Even for employed adults, 
many part-time opportunities for practical 
or cultural education are possible. If edu- 
cation is the way of life for a nation, no 
program limited in time or offering will 
suffice. 
